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 EXECUTIVE SUMMARY
The Second Meeting of UNESCO Education Sector Category II Centres co-organized
by APCEIU and UNESCO HQs was held from 30 May to 1 June 2011 at Courtyard
Marriott Seoul, Republic of Korea.
To enhance partnership and cooperation between the Centres and UNESCO, the
UNESCO Education Sector in cooperation with Chinese National Commission for
UNESCO and the International Research and Training Centre for Rural Education
(INRULED) organized the first meeting of UNESCO Education Sector Category II
Centres from 5-7 May 2009 in Beijing, People’s Republic of China. With the
participation of five Centres, a network of UNESCO Education Sector Category II
Centres was created.
In continuation to enhance partnership, the Second Meeting aimed to help align the
Centres’ biannual programmes with UNESCO’s Draft Programme and Budget for
2012-2013 (36C/5) and to identify opportunities for collaborative projects and
sustainable networks among partners. Among 7 UNESCO Education Sector Category
II Centres, 6 Centres have participated as follows;
−

Asia-Pacific Centre of Education for International Understanding (APCEIU)

−

International Centre for Girls’ and Women’s Education in Africa (CIEFFA)

−

Guidance, Counseling and Youth Development Centre for Africa (GCYDCA)

−

International Research and Training Centre for Rural Education (INRULED)

−

Regional Centre for Educational Planning (RCEP)

−

Southeast Asian Center for Lifelong Learning for Sustainable Development
(SEA-CLLSD)

Also representing Category I Institute, UNESCO Institute for Lifelong Learning (UIL)
has participated in this Network Meeting.
Mr. LEE Seunghwan, Director of APCEIU was selected as the Chair whilst Ms. Mahra
Hilal ALMUTAIWEI, Director of RCEP and Mr. Kenneth HAMWAKA, Director of
GCYDCA were respectively selected as the Vice-Chair and the Rapporteur of the
Meeting.
In the Opening Remarks, Mr. Qian TANG, UNESCO Assistant Director-General for
Education has pointed out the important contribution of Category II Centres in
delivering programmes to achieve UNESCO's mandates and further encouraged the
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Centres to partner with the extended UNESCO Network. Mr. Gwang-Jo KIM,
Director of UNESCO Regional Bureau for Education in Asia and Pacific and Office in
Bangkok also emphasized the significant role of Category II Centres in increasing
UNESCO's visibility in the region and urged further joint programmes for mutual
benefits.
The Participants have celebrated the main achievements of the Network during
2009-2011 such as publication of E-Newsletters, development of joint-projects
between INRULED and CIEFFA, GCYDCA and CIEFFA, cooperation between
APCEIU and UNESCO Bangkok Office, establishment of a communication platform
and etc. The Second Meeting concluded with the adoption of the Joint Statement that
further notes the importance of the capacity-building of Centres for the increased
visibility within UNESCO Family and its partners.
As the 2011-2013 Focal Point, APCEIU is expected to publish E-Newsletters and
maintain UNESCO Education Category II Centre's Website: category2.unescoapceiu.org.
Regional Centre for Educational Planning will be the 2013-2015 Focal Point who will
host the Third Meeting in 2013 in Sharjah, United Arab Emirates.

Network Achievements for 2009-2011
At the First Meeting in Beijing, the 5 Centres have adopted “Recommendations of the
UNESCO Education Sector Meeting with the Directors of the Five Category II
Centres” that have set a framework of cooperation among Category II Centres and
between Category II Centres and UNESCO, and with other partners. For 2009-2011
the network has witnessed a general upward achievement by all Centres in terms of
their operations, networking, planning, programmes monitoring and reporting. The
Centres have also increased their visibility in respective areas.
Main achievements of the Network are as follows;
1. Information Sharing and Exchange
◦ Publication of E-Newsletter No 1 (January 2010) and No 2 (January 2011)
◦ Circulation of E-Newsletters to UNESCO Education Sector Networks and
permanent delegations to UNESCO
2. Creation of a Communication Platform
◦ Launch of the working station at UNESCO Intranet
3. Development of Joint Projects
◦ Training of African women in the empowerment of rural girls and women in
the People’s Republic of China organized by CIEFFA and INRULED
◦

Sub-regional Workshop on Education for International Understanding
organized by APCEIU and UNESCO Bangkok Office
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◦

Joint workshop by CIEFFA and GCYDCA on the issue of girls’ and women’s
education and training in eastern and southern Africa

Challenges
The challenges discussed during the First Meeting in Beijing have been improved, yet
further efforts are needed to fulfill what have been stated in the Recommendations of
the UNESCO Education Sector meeting with the Directors of the five Category II
Centres. Followings are suggestions of the Centres.
1. The governments of respective hosting Member States further commit

themselves to abide by the provisions contained in the Agreement signed with
UNESCO to support Category II Centers in terms of established legal entity
status, reasonable funding, infrastructure and staff development.
2. UNESCO consolidate and strengthen partnerships and build up closer

connections with various stakeholders, the private sector and the media in order
to strengthen activities and visibility of Category II Centers in their countries
and region.
3. Category II Centers be provided with more opportunities and information for

training and participation at UNESCO’s meetings especially at the regional level
to enhance their programme implementation and institutional capacity for
planning, research, networking and fund-raising.
4. Category II Centers be encouraged and supported to develop partnership with

UNESCO’s global and regional and sub-regional networks such as UNEVOC,
ASPnet, UNESCO Chair/UNITWIN programs, APEID/APPEAL, APNIEVE, etc

Suggestions for the Future

In order to strengthen the Network and to empower themselves to deliver high
quality work, the Centres adopted the Joint Statement of the Second Meeting of the
UNESCO Education Sector Category II Centres.
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Joint Statement of the Second Meeting of
the UNESCO Education Sector Category II Centres
Seoul, Republic of Korea, 1 June 2011
We, representatives from six UNESCO Education Sector Category II Centres,
namely the Asia-Pacific Centre of Education for International Understanding
(APCEIU), the International Centre for Girls’ and Women’s Education in Africa
(CIEFFA), the Guidance, Counselling and Youth Development Centre for
Africa (GCYDCA), the International Research and Training Centre for Rural
Education (INRULED), the Regional Centre for Educational Planning (RCEP),
and the Southeast Asian Centre for Lifelong Learning for Sustainable
Development (SEA-CLLSD), gathered for the Second Meeting of the
UNESCO Education Sector Category II Centres from 30 May to 1 June 2011
in Seoul, Republic of Korea.
We hereby issue this joint statement to:
1. Welcome the participation of UNESCO’s Assistant Director-General for
Education, the Director of the UNESCO Regional Bureau for Education for
Asia and the Pacific in Bangkok, as well as the Deputy-Director of the
UNESCO Institute for Lifelong Learning (UIL);
2. Express sincere appreciation to UNESCO for its support to our network,
and to the Government of the Republic of Korea and APCEIU for their
gracious hospitality, effective organization, and excellent arrangements
made in hosting this event;
3. Commit to fully comply with our responsibilities, such as aligning our
Strategies, Programmes and Activities with those of UNESCO;
4. Affirm this meeting as the most appropriate platform to promote
awareness, strengthen solidarity, and build partnerships between
UNESCO Headquarters, Field Offices, Category I Institutes and Category
II Centres;
5. Commit to further strengthen the network of the UNESCO Education
Sector Category II Centres which was established during our First Meeting
in Beijing, the People’s Republic of China, in 2009 and affirm the value of
enhanced cooperation within the extended UNESCO Network for our
efficient functioning and increased visibility;
8

6. Recall the recommendations from the First Meeting, acknowledge the
partnerships that have been forged between ourselves since; and
recognize the developments and achievements made by all Centres such
as the development of a platform for communication, circulation of enewsletters, and new initiatives for joint cooperation including that
between INRULED and CIEFFA;
7. Agree to continue exploring potential joint projects and capacity building
opportunities, including fellowships and exchange programs, and greater
participation in UNESCO meetings;
8. Express appreciation and strongly encourage side discussions amongst
participants for the formulation of joint projects such as those which were
concluded during this meeting between APCEIU and INRULED, RCEP
and UIL, and APCEIU and the UNESCO Regional Bureau in Bangkok;
9. Recognize the challenges which we confront in our efforts to increase
visibility, and in establishing and maintaining official relationships with host
authorities;
10. Highlight the importance of Education for All and Education for Culture of
Peace as priority areas, and strongly support the joint proposal by APCEIU
and INRULED to host an international forum within 2012-2013;
11. Support RCEP‘s proposal to become the 2013-2015 Focal Point of the
Network, and welcome its offer to host our Third Meeting in Sharjah,
United Arab Emirates in 2013.
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 AGENDA
29 May (Sun): Arrival
30 May (Mon): First Day
Time

Contents

09:00-10:00 Opening Session
- Opening Remarks (Qian TANG, UNESCO Assistant DirectorGeneral for Education)
- Opening Remarks (LEE Seunghwan, Director of APCEIU)
- Introduction of the Participants
- Election of Chair, Vice-Chair, and Rapporteur of the Meeting
- Adoption of the Provisional Agenda
- Group Photo
10:00-10:30 Report on a Network of Education Sector UNESCO Category II
Centres (May 2009- May 2011 Focal Point INRULED)
10:30-11:10

Presentation on Education Strategy and On-going Reform
(Qian TANG, UNESCO Assistant Director-General for Education)

11:10-11:30

Break

11:30-12:30

Presentations by the Centres followed by Q and A
1) CIEFFA

12:30-14:00

Lunch

14:00-16:40

Presentations by the Centres followed by Q and A
1) GCYDCA 2) RCEP
2) INRULED
3) APCEIU

16:40-17:00

Break

17:00-17:50

Integrated Comprehensive Strategy for Category II and Normative
Issues (Joyce POAN, Liaison Officer of Section for Institutes,
Conferences and Prizes Coordination, UNESCO HQs; Gwang-Jo
KIM, Director of UNESCO Regional Bureau for Education in Asia
and Pacific and Office in Bangkok; Danny PADILLA, Liaison
Officer, UNESCO Regional Bureau for Education in Asia and Pacific
and Office in Bangkok and APCEIU), followed by Q and A

17:50-18:00

Wrap-Up

18:00-19:00
19:00-21:00

Move to Restaurant
Welcoming Dinner hosted by Dong-Geun SEOL, Vice Minister I of
Education, Science and Technology, Republic of Korea
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31 May (Tue): Second Day
Time

Contents

09:00-10:00 Presentation on Education Sector’s Coordination and Support
Mechanism (Alexander SANNIKOV, Chief of Section for Institutes,
Conferences and Prizes Coordination, UNESCO HQs)
10:00-11:00

Presentation on Regional Strategies on Cooperation with Category
II Centres (Gwang-Jo KIM, Director of UNESCO Regional Bureau
for Education in Asia and Pacific and Office in Bangkok)

11:00-11:30

Break

11:30-12:00

Discussions and Preparations for Joint Statement

12:00-13:00

Lunch

13:00-13:30

Move to National Assembly

13:30-14:00

Registration

14:00-18:20

Public Forum on “Multiculturalism in Korea on a Journey to its
New Paradigm”

18:20-18:30

Move to Restaurant

18:30-20:30 Welcoming Dinner hosted by KIM Hye Seong, Member of the
National Assembly & President of the National Assembly
Multicultural Family Policy Forum
1 June (Wed): Third Day
Time

Contents

10:30-10:50

Report of Rapporteur

10:50-12:30

Approval of the Report and the Joint Statement
Discussion on Follow-up from the Second Meeting

12:30-13:00

Closing Session

13:30-14:30

Lunch

14:30-15:30

Visit to APCEIU

15:30-20:00

Cultural Activities

20:00-22:00 Farewell Dinner
2 June (Thu): Departure
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Network of Education Sector UNESCO Category II CentresG
WANG Li
Deputy Director, INRULED

G

The establishment of the Network of
Education Sector
UNESCO Category II Centers
Background:
• The Integrated Comprehensive Strategy of Category II
Centres adopted by UNESCO Executive Board on a
preliminary base in 34 C/Resolution 90 and got the final
approval at 35th session of UNESCO General
Conference.
• As a historical milestone for UNESCO and the Category
2 Centers, the 1st UNESCO Education Sector Meeting
with the Directors of Five Category II Centres was
sponsored by UNESCO, and co- organized by INRULED
and the Chinese National Commission for UNESCO in
Beijing, May 2009.

Network of Education Sector
UNESCO Category II Centres
Wang Li
Deputy Director, INRULED
May 2011
1

The establishment of the Network of
Education Sector
UNESCO Category II Centers (cont.)

2

About Category II Centres
According to the deliberations of the Beijing Meeting
and the Comprehensive strategy:
• Category 2 centers are “associated with UNESCO’’ but
“legally outside the organization”. They enjoy “legal and
functional autonomy”;
• The activities of category 2 centers “must be global,
regional, sub-regional, or inter-regional in scope”;
• The Director-General shall undertake every two years a
mapping exercise of all category 2 centers on
information provided by sectoral focal points in liaison
with the director and staff of category 2 centers;

• The Beijing meeting provided an opportunity for
sharing information on institutional achievements,
lessons and challenges, and for development of
future strategies in enhancing their contributions to
UNESCO goals and Mid-Term Programme.
• The Network of Education Sector UNESCO
Category II Centers was created at the Beijing
meeting and strengthened through the support of
UNESCO and the Member States
• The mechanism of the Network meeting to be held
once every two years was set up either.
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About Category II Centres (cont.)

About Category II Centres (cont.)

• For governance purpose, each centre must “be
independent of UNESCO and have legal capacity
necessary for the exercise for its function under the laws
of the country in which it is located;
• Category 2 Centers should contribute to UNESCO
programmes while UNESCO may contract them to
‘implement concrete programme activities’ and may
provided technical assistance for the centers, programme
activities in accordance with UNESCO strategic goals
and objectives;
• Category 2 centers are encouraged to deliver high
quality work with a view to contributing to the
5
objectives of UNESCO and promoting its impacts,
relevance and visibility in the field.

The Category II Centres focus on :
• Education for All;
• Education for Development ;
• Research and development of innovations on emerging
educational issues;
• Modalities for intervention;
• Evidence-based policy advice and advocacy;
• Monitoring and evaluation of educational systems;
• Strengthening regional networks on themes;
• Improving teacher education.

Network Members

6

Network Members (cont.)
and 2 new joined centres

There are 7 existing centres , including 5 when the Network was
established:
– International Research and Training Centre for Rural Education
(INRULED), etc. 1994

– South-East Asian Centre for Lifelong Learning for
Sustainable Development (SEACLLSD ), etc. 2009

– Guidance, Counselling and Youth Development Centre for
Africa (GCYDCA), etc. 1998

– Regional Centre for Early Childhood Care and
Education in the Arab States (RCECCE), etc. 2010

– Asia-Pacific Centre of Education for International
Understanding (APCEIU), etc. 2000
– International Centre for Girls and Women’s Education in Africa
(CIEFFA), etc. 2001
– Regional Centre for Educational Planning (RCEP), etc. 2003
7
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The Objectives of the Network

Working Station at UNESCO Website

The Network of Category II Centres was established
• to enhance the cooperation among Category 2 Centers and
between Category 2 Centers and UNESCO, and with other
partners, in better contributing to UNESCO mission and
programme actions in the respective areas of the Centers’
comparative advantages and strengths.
• to further improve effectiveness of the Centers’ actionoriented results-based programmes/projects
• The network is strengthened through the support of UNESCO
and the Member States, with ‘Focal Points’ for category 2
institutes/centers appointed at UNESCO country/subregional offices, regional bureaus for education.

• A Workspace for Category 2 under the coordination of
UNESCO Education Sector at UNESCO intranet was
launched after the Beijing meeting.
• This new platform was designed to share the latest
development of the Category 2 Centres, the innovative
ideas on how to utilize Centres’ comparative advantage
to assist UNESCO’s education priorities , and how to
strengthen the links and collaboration among Category 2
Centres and with UNESCO ED Sector and other
potential partners
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Category II Centres Challenges

Work of the Network (2009-2010)

The Challenges discussed during the Beijing
Meeting have been improved, yet remain as the
following :

1. Information Sharing and Exchange :
The network has compiled two issues of E- newsletter
• Been circulated to all ED colleagues as well as the
permanent delegations and UNESCO field offices
• Has enhanced the visibility of the category II Centres
2. Centres collaboration:
• Training of African women in the empowerment of
rural girls and women in the People’s Republic of
China organized by AU /CIEFFA and INRULED
3. In line with of MLAs of Education Sector UNESCO,
various projects have been conducted by the centres

1. Legal identity
• Not all category II centres have established their legal
identity in the host countries, to be officially registered
in accordance with laws and regulations in the host
country
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Category II Centres Challenges
(cont.)

Category II Centres Challenges
(cont.)

2. Communication and recognition

3. Resource mobilization and Programme delivery

• The establishment of the network, working station and

coordination focal points at the field offices and headquarters have
enhanced the communication between the centres and the field
offices (multi-country bureaus/clusters, Regional bureaus) and the
UNESCO operational centre, and the Headquarters. However, the
communication are not conducted on a regular and frequent base.

• On the UNESCO side, category II centres’ roles and contributions to
UNESCO goals have not been made known to UNESCO and its
member States. This situation has been improved since the
workspace was launched, yet its impact is limited as only people
within UNESCO Education Sector or people given the password can
log in to the working station at the intranet of UNESCO.

• No UNESCO budgetary resources are allocated to
category 2 centers which are not included in the
‘implementing agencies’ responsible for UNESCO ‘Main
Line of Actions’,

• The centers have been financially dependent on
unstable support from government of the host
• In some cases, the centres have problem in running
costs and programme implementation due to lack of
budgetary allocation.
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Category II Centres Challenges
(cont.)
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Recommendations

4. Staff and institutional Capacity Development
• Category 2 Centers need more opportunities for
trainings and participation at UNESCO’s
meetings especially at the regional level to
enhance their programme implementation
abilities and institutional and staff capacity
building and development for planning,
research, networking and fund-raising.
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As the coordinator of network as well as a category II
centre, INRULED presents the recommendation below
to this meeting as references:
1. Collaboration and communication
• To identify potential areas of collaboration among the
Centers identified in consideration of each centre’s
comparative advantages and capacity.
• To deliberate and identify ways to promote better
collaboration and communication between UNESCO
HQs/field offices and other category I Centers
• To set up the communication and collaboration
mechanism between category I and category II centres
/institutes to better support the implementation of
UNESCO MLAs.
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Recommendations (cont.)

Recommendations (cont.)
3. Fundraising

2. Institutional Capacity and Project Plan and
Implementation
• To improve category II centres capacities in project
planning and implementation through the collaboration
with category I centres/institutes and UNESCO regional
offices, which provide expertise and technical support to
the Centres
• To provide training and UNESCO meeting participation
opportunities to improve category II centres staff
professional development .
17

Thank you !
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•

•

•

To establish a Fundraising strategy for Category II centres with the
help of UNESCO. Resources have to be mobilized from diversified
sources through effective fundraising strategies. UNESCO should
help with Category 2 Centers’ fund-raising efforts by circulating
the relevant information and informing Category 2 Centers the
financial procedure related.
To incorporate category II centre into agencies list for UNESCO
MLAs project implementation , to take their comparative
advantages at regional level, especially for the South-South
collaboration projects.
UNESCO shall make efforts to create possible opportunities,
during or before its General Conferences or other significant
international gatherings, to organise, as a side event, a meeting of
all Directors of Category 2 Centres.
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UNESCO’s Education Sector: Vision and Strategy
Qian TANG
Assistant Director-General for Education, UNESCO

G

To regain global leadership role, the ED
Sector must:

UNESCO’s Education
Sector: vision and strategy

• make more visible efforts to bring education to
top of international development agenda

Qian Tang, PhD
Assistant Director-General for Education, UNESCO

• improve country-level impact – focusing on
quality & using planning as entry point

Second Meeting of UNESCO Education Sector Heads
Category II Centres

• lead the global debate on key education issues
& trends

30 May 2011
Seoul, Republic of Korea
1

Making UNESCO more visible internationally«
•
•
•
•

MDG Summit Outcome document
Heads of EFA agency meeting
G-20
Convening power, e.g. World Conference on
ECCE, 3rd Congress on TVET, EFA High-Level
Group«

2

«and at the country level«
• 4 priorities (literacy, teachers, TVET, sector
planning) + 1 (higher education)
• Quality – including learning outcome
assessment (partnership with UNICEF, WB,
OECD) and quality assurance framework

3

4

Ongoing: 1) Develop a clear and sound strategy

«together with strengthened research
and foresight
• Spark global debate on important issues
• Undertaken with partners (e.g. WB, OECD,
Brookings Institutions)
• Task force for beyond 2015: UNESCO, UNICEF,
UNDP, UNFPA, WB

UNESCO
Education
Strategy

Communication

Partnership
6

5

Ongoing: 2) Build a strong ED team

Adjustments to HQ structure

• Headquarters

New structure comprises:

• Field offices & Regional Bureaux

•
•
•
•
•

• Institutes

3 Programme Divisions, with 10 Sections
EFA Global Partnerships Team
Research and Foresight Team
EFA Global Monitoring Report Team
Executive Office

All to be headed by a Director
within the current staff costs ceiling
7
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ED structure at Headquarters
ADG
Executive Office (EO)

EFA Global Partnerships Team (EFA)
Education Research & Foresight Team (ERF)
EFA Global Monitoring Report Team (GMR)

Division for Planning and
Development of Education
Systems (PDE)

Units for:
• Programming, Monitoring & Coordination (PMC)
• Finance and Budget Administration (FBA)
• Human Resources (HR)
• Institute, Conference and Prize Coordination (ICP)
• Knowledge Management Services (KMS)

Division for Basic to Higher
Education and Learning (BHL)

Next steps: high-level & visible activities 2011
• March:
• May:

Division of Education for
Peace and Sustainable
Development (PSD)

Sections for:

Sections for:

Sections of:

Sector Planning & Emergency
Responses (PER)

Literacy & Non-Formal Education
(LNF)

Education for Sustainable
Development (ESD)

Sector Policy Advice & ICT (PAD)

Basic Education (BAS)

Education for Peace and Human
Rights (PHR)

Teacher Policy & Development
(TED)

Technical and Vocational
Education and Training (TVE)

Education and HIV & AIDS (HIV)

Secretariat of the International
Teacher Task Force for EFA

Higher Education (HED)

• July:
• November:
• Ongoing:

EFA High-Level Group meeting
Initiative on Women’s and Girls’
Education
ECOSOC Annual Ministerial Review
3rd World Innovation Summit for
Education (WISE)
Task Force on 2015 and beyond
Preparation of the 3rd Int’l TVET Congress
(Shanghai, April 2012)

9

10

36 C/5: Main Lines of Action and thematic areas of Expected
Results for 2012-2013
Major Programme I – Education
36 C/5 Biennial
sectoral priorities
(BSPs)

BSP 1: Scaling up equity, inclusion and quality in education and lifelong learning
for sustainable development and a culture of peace and non-violence

MLA 1: Accelerating
progress towards EFA,
in particular at country
level, including
through information
and communication
technologies (ICTs)

MLA 2:
Building effective and
inclusive education
systems

MLA 3:
Supporting education
system responses to
contemporary challenges
for sustainable
development and a culture
of peace and non-violence

BSP 2: Strengthening global
leadership in education

MLA 4:
Reinforcing leadership for
EFA through advocacy,
partnerships and monitoring

Slightly modified
from 35 C/5
Thematic areas of
expected results

1.Capacity
development for
sector-wide policy
formulation and
planning
2.Literacy and lifelong
learning
3.Teachers
4.Skills development
(TVET) for the world
of work

4 priorities
maintained

5. Early childhood care
and education

8. ESD including climate
change education

11. EFA coordination,
advocacy and partnerships

6. Primary and
secondary education

9. HIV/AIDS and
education

12. Global advocacy and
partnerships to promote
education for girls and women

7. Higher education and
research

10. Education for values,
citizenship, human rights,
tolerance, dialogue for
reconciliation and peace

13. Monitoring EFA and the
right to education
14. Knowledge-sharing and
foresight in education

New

11

Next steps: In-country programme delivery
• Programme coordination: Encourage fluid coordination
between HQ / Regional Bureaux / Field offices,
particularly through thematic coordinators
• Organizational structure:
- BREDA aligned with HQ structure to ease
communication and coordination
• Human resources:
- Recruitment of approx. 30 fixed term posts in the field
- Currently recruiting 6 posts in the Arab States
12
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Report of Activities for 2009-2010 &
Plan of Activities for 2011-2012
International Centre for Girls’ and
Women’s Education in Africa (CIEFFA)

G
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AFRICAN UNION INTERNATIONAL CENTRE FOR GIRLS’ AND
WOMEN’S EDUCATION IN AFRICA (AU/CIAFFA)

ACTIVITIES FOR THE PAST TWO YEARS
AND FUTURE PLANS
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INTRODUCTION
For the past two years, CIEFFA has endeavoured
to fulfill its missions, in accordance with financial
resources at its disposal and its human resource
competencies.
2009 has been particularly outstanding for
CIEFFA. In effect, as a UNESCO category 2
centre, CIEFFA benefited from a project sponsored
by the People’s Republic of China via UNESCO,
titled “ Capacity building of CIEFFA”. That project
was launched in 2009 and had 4 components:

- and another in December 2009 in Lilongwe,
Malawi, hosted by the GCYDCA, a UNESCO
category 2 Centre whose Director is with us here
4)Research / studies
- The study on “Girls’ and Women’s empowerment
in rural and suburban areas in Niger
- The study / training trip of African women to the
People’s republic of China on “Girls’ and Women’s
empowerment in rural areas”
* (We shall come back to some of these components with
further details in the following presentation)

1)The architectural study for the construction of
CIEFFA permanent headquarters, which was
successfully carried out. The designs of a three-storey
building has been realized, with the building of a
surrounding fence and a sentry box.
2)Providing CIEFFA and some of its focal points with
computer equipment
CIEFFA and five of its focal points have been equipped
with desktops to better fulfill their missions;
3)Training
Two training workshops were held in Africa:
- one in April 2009 in Ouagadougou on the
“Accompaniment program for girls out of school,
marginalized and in difficult circumstances;

II.1 Experimentation / Testing of the practical guide on
« Gender and human rights in African education
systems: references and actions»
ͣ͜͜͞ǡ 

  

ǡ
 Ǥ 
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II.2 Installation of gender units in African universities.
Ȁͥ͜͜͞
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ǡ ǯǤǤǤ
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This project is part of UNESCO priorities with regard to
CIEFFA as it is well mentioned in the Agreement between
UNESCO and the Government of Burkina Faso
To address gender issues from pre-school to secondary
education levels, and in non formal education, CIEFFA has
produced the practical guide mentioned in the previous slide.
The project pertaining to “ setting up gender units in African
universities” is meant to address gender issues at higher
institutions level.
A baseline study was conducted in 2008 in the university of
Ouagadougou and Koudougou in Burkina and Abdou
Moumouni University in Niger. The same study was carried
out in Abomey-Calavi University in Benin in 2010

II.3 Implementation of the priority area « Gender
and culture », one of the eight priority areas of the
Action Plan of the Second Decade of Education in
Africa 2006 – 2015.
  ǡ   
ǡ 
  ͜͜͢͞ǡ
  Ǥ
ǡͤ͜͜͞ǡ    
ǣǲ  ǳ ǲ ǳǤ
 ͥ͜͜͞
   ǡ
  Ǥ
   
  ǡ 
  Ǥ

//͘ϰtŽƌŬƐŚŽƉŽŶƚŚĞͨ dŚĞŝƐƐƵĞŽĨŐŝƌůƐ͛ĂŶĚǁŽŵĞŶ͛Ɛ
ĞĚƵĐĂƚŝŽŶĂŶĚƚƌĂŝŶŝŶŐŝŶĂƐƚĞƌŶĂŶĚ^ŽƵƚŚĞƌŶĨƌŝĐĂͲ
>ŝůŽŶŐǁĞ;DĂůĂǁŝͿĨƌŽŵϭϰƚŽϭϴĞĐĞŵďĞƌ͕ϮϬϬϵ

 
͞ ǡ     
ǡ 
   Ǥ
 ǡ
  Ǽ 
 ǯ
ǯ  ǽǡ
 Ǥ

The final result will be put online, edited and distributed
to make it available to stakeholders for them to draw
good practices from.
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y NOTE: In each African country, CIEFFA has a focal point

who is a man or woman appointed by the Education
Minister of his/her country

II.7 Study relating to the putting in place of a
support fund for girls’ and women’s education in
Africa
y The aim of this study is to make available a document

showing reliable analyzed data, that can help assess the
extent to which the absence of scholarships and other
forms of assistance to girls and women is a subject for
concern, and how this can jeopardize their education
and training.
y This study will justify the need for support fund for girls
and women, which will ultimately increase the critical
mass of women and girls in higher positions in African
countries

II. 8 Contribution to the publication of the ENewsletter for UNESCO category 2 centres
attached to the Education Sector, through the
sending of articles and other content materials
y UNESCO Education Sector Category II Centres

Newsletter Issue N¶¶ 1 January 2010
y UNESCO Education Sector Category II Centres
Newsletter Issue No.2 January 2011
This is a very useful tool for networking between our
centres, but unfortunately it is published only in
English, while there is at least one centre in a French
speaking area

//͘ϵWƌŽũĞĐƚƐŵŽŶŝƚŽƌĞĚďǇ/&&ƐŝŶĐĞϮϬϬϳ
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The strustures have been validated by the 16th Conference
of the African Union in January 2011



The question about the establishment of the Board of
Directors in collaboration with UNESCO is still pending

Strengthening of capacities in human resources with
the provision of international staff, which is envisaged
for 2012

IV.1 Implementation in African education systems, of
the guide on « gender and human rights in African
education systems: references and actions»
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IV.2 Installation of gender units in African
universities.
CIEFFA is looking for sponsors for the actual
implementation which will start as a pilot
phase covering three universities: University Abdou
Moumouni of Niger, University of Ouagadougou in
Burkina and the Abomey-Calavi University in Benin. We
wish to benefit from UNESCO support, since it is one of
the priority activities mentioned in the Agreement with
Burkina Faso

IV.3 Implementation of the priority area « gender and
culture » of the Action Plan of the Second Decade of
Education in Africa 2006 – 2015.
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IV.6 Establishment of a digital documentary database
on girls’ and women’s education (virtual library) It is an
online library containing a set of digital documents
accessible distantly through the Internet
------------------------------------------------IV.7 Analysis ǯǯ
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IV.4 Finalisation of the repertory of resource
persons in gender, education and culture
-----------------------------------------------IV.5 Advocacy t ǯ
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Ǥstarting point will be the “Restitution
workshop on the study relating to « putting in place
an account to support girls’ and women’s
education and training»,
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IV.12 Using ICTs to promote the education and
training of girls and women in Africa
CIEFFA has a project it seeks to implement on
“Women and ICT for sustainable development”, a
priority well undercored by UNESCO (MLA 1)
----------------------------------------------
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IV.10 We wish to lay concrete foundation of the
“Support fund for girls’ and women’s education
in Africa”, through the organization of advocacy
workshop
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AMINATA ELISABETH
OUEDRAOGO / BANCE
AU/CIEFFA COORDINATOR

THANK YOU FOR YOUR KIND
ATTENTION!

AFRICAN UNION INTERNATIONAL CENTRE FOR GIRLS’ AND
WOMEN’S EDUCATION IN AFRICA (AU/CIEFFA)
http://www.cieffa.org
Tel.: +226 50376496

–

Fax: +226
42 50376498
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Report of Activities for 2009-2010 &
Plan of Activities for 2011-2012
Guidance, Counseling and Youth
Development Centre for Africa (GCYDCA)
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ĞůŝĞĨ

Peer Education and
hiv/Aids prevention

Access to education,
quality of education
H IV-aw areness
G ender sensitivity

13 C O U N TRIES

Peer Education for youth
leaders

Leadership
Access to education,
quality of education
H IV-aw areness
G ender sensitivity

14 C O U N TRIES

M ental H ealth

Access to education,
quality of education
H IV-aw areness

14 C O U N TRIES

G enderSensitivity

H IV-aw areness
G endersensitivity

10 C O U N TR IES

Entrepreneurship and youth
leadership

Leadership
Access to education,
quality ofeducation

9 C O U N TR IES

Career Education

Leadership
Access to education,
quality of education

2 C O U N TRIES

Classroom connection

Access to education,
quality of education
H IV-aw areness
G ender sensitivity

17C O U N TRIES
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The Truth Leadership Do Not Have Place
For , The Word “Impossible
Impossible “ And No
Matter How Big The Challenges Are , With
The Strong Will , Faith , Determination It
Will BE Overcomed
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History

During UNESCO 31st
31st conference held on 15/
15/10/
10/2001
the UAE participating delegation submitted a
memorandum justifying the desire to host a Centre for
Educational Planning .
• The UNESCO Executive Council later approved the
establishment of the centre in UAE .
• The Cabinet of Ministers issued on 17/
17/1/2002 its
decree No.
No. 12/
12/12 for the year 2002,
2002, which approved
hosting a regional centre in UAE.
UAE.

ϯ

ϰ

Official opining
•On 17/
17/10/
10/2003 an agreement was signed between
UAE and UNESCO in this respect.
respect.

RCEP was honored by a high
generosity endowed by His Highness
Sheikh Dr. Sultan Bin Mohammed Al
Qassimi Member of UAE Supreme
Council and Ruler of Sharjah, who
constructed RCEP building in the
premises of Sharjah University City
and the official opining happened on
17/
17/11/
11/2007.
2007.

• In accordance with the UAE
UAEUNESCO Agreement
Cabinet of Ministers issued the decree No.
No. 19/
19/4 for
the year 2004 on 12/
12/1/2004 that ratified the
Agreement between UAE and UNESCO and issued
the cabinet
cabinetdirectives to take the necessary
measures towards establishing and operating the
Regional Centre for Educational Planning ( RCEP ).

ϱ
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Present

ϳ

ϴ

RCEP

VISION

Core
Task

ϵ

ϭϬ

STRATEGIC OBJECTIVES :

MISSION
Our mission is to enhance and support the
endeavors of Educational systems in the region
through training, consultancy, and dissemination
of knowledge in the realm of educational planning,
Management and Leadership. Building human
resource capacities and prepare them to
implement / execute the best international
practices in the area of Education, under the
auspices of UNESCO.
ϭϭ

•Develop
Develop and maintain the Manpower capabilities.
•Develop
Develop financial standards and stimulate revenues.
•Develop
Develop the administrative and technical operations in conformity
with the best practices.
•Support
Support MOEs to develop their educational policies, educational
planning and leadership.
•Dissemination
Dissemination of knowledge with respect to educational planning
and management.
•Provision
Provision of the pioneer on line or distance/remote training,
consultancy advisory services in educational planning &
management.
ϭϮ
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The programs launched by RCEP
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ZĞŐŝŽŶĂů
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ZĞŐŝŽŶĂů
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The Gulf States Joint
Program
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Consultations

RCEP could sign a contract with
Hamdan Bin Rashid Al Maktoum
Award for distinguished Academic
performance to evaluate, assess
and review the major research on
“Labor market requirement from
the national talented cadres” in
UAE.
The review panel is composed of
RCEP members and some
local Universities academic staff.

Future
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Dissemination of knowledge ( ^'ϱͿ
and educational culture
International conference
* Centralization and decentralization in Education
* Leadership in Education
*Education and training systems Vs challenges of
socio-economic Development

* Launching RCEP Official portal by mid of June
2011
* Launching the first E-training program by mid of
2012

* Education Quality
ϯϯ

ϯϰ

E-MAP
UIS
WB

* Regional seminar to discuss the future of
building capacity in educational planning in the
region and The excepted role to be played RCEP

IIEP
OECD
ALECSO

Bangkok

EU
Beirut

ADB

ABEGS

Dakar
Santiago

International
linkage
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Plan of Activities for 2011-2012
International Research and
Training Centre for Rural Education (INRULED)

G

UNESCO INTERNATIONAL RESEARCH AND
TRAINING CENTRE FOR RURAL EDUCATION
(INRULED)AND ITS MAIN PROJECT ACTIVITIES

Wang Li
Deputy Director
INRULED
May 2011

BACKGROUND
zWorldwide campaign for EFA: World

Conference on Education for All (EFA), Jomtien,
Thailand, 1990
zUNESCO-convened International Conference on
Rural Education, 1991, Taian, Shandong Province,
China
zGrowing demands for rural education to serve
socio-economic development needs in rural
development in developing countries
zRural education as a major component of EFA
zTherefore, establishment of INRULED as an
integral part of the worldwide efforts in promoting
Education for All (EFA)

FURTHER IMPROVEMENT OF INRULED
Following the decision (DR159) adopted in 27th
Session of UNESCO General Conference,
INRULED was jointly set up by Chinese
government and UNESCO on Nov. 8, 1994 and it
is located in Baoding, Hebei Province, China.
z A UNESCO category-II centre
z the first UNESCO-affiliated international
institution devoted to R & T in rural education in
developing Asia , and an example of South-South
cooperation in development efforts
z

z

In 2003 Mr. Zhou Ji, Minister of Education, China
and Mr. Koichiro Matsuura, Director- General of
UNESCO signed at UNESCO Headquartersϭ
Memorandum of Understanding (MOU) on
Educational Cooperation between China and
UNESCO, based on which the status and profile
of INRULED shall be further improved.

INRULED’ S MISSION
z

In order to further improve INRULED’s
project activities, impact, and international
engagement and visibility, as well as to
make more contribution to UNESCO
member states, MOE, China has decided to
relocate INRULED’s headquarters into
Beijing Normal University on Dec. 2007.

z

INRULED’ S FUNCTIONS
z

z

z

INRULED’ S FUNCTIONS (cont’)

To promote international research and
development of methods and techniques
of rural education;

z

To promote consultation and cooperation
among member states by devising
policies and strategies in the areas of
human resource development for rural
areas;

z

To create a wide network for exchange of
academic and technical information in the
field of rural education among experts in
various countries;

Under the framework of EFA, to achieve social-economic
development in the rural areas by bringing about positive
changes in the thinking and behaviour of rural people, who
make up the majority of the world’s population and the
population of the developing countries, and to achieve the
goals of Education For All.

z

To coordinate the cooperative research
activities and to provide facilities for
laboratory research and field work to
international experts;
To organize international training
workshops, seminars, on special subjects
and provide fellowships to international
researches;
To produce and disseminate publications
and materials for the various projects
undertaken by the Centre.

MEDIUM-TERM PLAN 2008-2013
z

With the support of Chinese government
and UNESCO, INRULED has worked out
its Medium-Term Plan 2008-2013, within
the following six years (2008-2013)
INRULED should become the centre of
excellence for policy-makers, researchers,
practitioners, and trainees in the fields of
rural education and rural development in
Asia and the Pacific, as well as in Africa.

MAIN OBJECTIVES OF INRULED
RESEARCH AND TRAINING (cont’)
z

Focus not only on the roles of rural
education, but also the roles of all kinds of
education for rural development. For
example, rural basic education, rural
vocational and technical education, rural
literacy and adult education, high
agricultural education, migration training,
rural enterprises, technique transfer, ICT in
rural education and so on.

MAIN OBJECTIVES OF INRULED
RESEARCH AND TRAINING
z

Under the framework of EFA, the main
objectives of INRULED’s research and
training not only focus on rural education
itself, but also concentrate on how rural
education can make a positive contribution
for rural development, especially rural
economic development in developing
countries

FOCUS OF INRULED PROGRAMMES

Promotion of rural education for equitable,
participatory, people-centered
sustainable socio-economic development
in rural areas

ACHIEVEMENTS OF INRULED

COUNTRIES INVOLVED IN INRULED’S
ACTIVITIES (1994-2004)

Taking bringing about Education for
All, especially Education for All in
rural areas as an objective,
INRULED has extensively in the
past 17 years carried out
researches, trainings, exchanges in
various fields and at different levels
in serving member States, Up to
now INRULED has sponsored and
organized 93 international
conferences, workshops, seminars,
forums and symposiums, and 51
research projects, more than 1500
foreign participants coming from
85 countries and 18 international
organizations, NGOs, and IGOs.

RESEARCH

z Policy-relevant
z Action-oriented
z International in scope
z Comparative
z Case-study based
z Participatory
z Research combined with training

TRAINING
Capacity building at international, regional, national,
institutional and individual levels is essential to the
achievement of EFA goals and human resources
development in rural settings. Examples:
Capacity-Building Workshops for
Women and government officers
from Africa, December 2004 & 2005,
Baoding, China, sponsored by Ministry of
Commerce of China, for 39 from 21
African countries, in charge of women’s
affairs, education, agriculture, culture,
and foreign affairs.

TRAINING

z Locally/nationally relevant
z Needs-based, demand-driven
z Building human capacity: teaching ‘how to

WORKSHOPS, SEMINARS,
FORUM AND CONFERENCES
z

fish’, rather than giving fish
z Sustainability
z Inter-sectoral (education, agriculture,
science, technology, health, environment, etc. )
z Multi-disciplinary
z Often inter-agency (UNESCO, FAO, etc.)
z Inter-national/inter-regional

INFORMATION SERVICES

PUBLICATIONS
z

There are more than 60 different kinds of books,
periodicals, conference proceedings, workshop
reports and papers.
z Newsletters (English and Chinese)

Various Workshops, Seminars, Forums and
Conferences have been organized during the
past 14 years

z

z
z
z

Data base: 3 different data bases
Institutions and experts, literature on rural education, as
well as conferences, workshops and seminars
Website: www.inruled.org
Library: including books, periodicals and so on
VCDs and DVDs

COOPERATION WITH EFA/
DEVELOPMENT PARTNERS

SCHOLARSHIPS AND
FELLOWSHIPS
Scholarships and fellowships already provided:

z Scholarships for PhD students from Pakistan
z Scholarships for master student from Nepal, Nigeria
z 20 fellowships program was provided with six months
involvement in INRULED program and activities

z More to be provided to African, Asian and Latin American
countries

UNIVERSITIES &
FACULTIES
• Pure research
• Computer
technology

GOVERNMENT
AGENCIES
• Information
• Documentation

TEACHER TRAINING
INSTITUTES
• Applied research
- Training methods
- Educational testing

• TVET
• STUDENT
LEARNING
• EFFECTIVE
TEACHING
• CULTURAL
DIVERSITY

INRULED
NETWORK

INDEPENDENT
RESEARCH CENTRES

z UNESCO and its Field Offices (Beijing, Bangkok,
Dakar, etc.)
z FAO
z UNDP
z UNICEF
z World Bank
z Ford Foundation, IEA, etc.
z Other GOs and NGOs
z For more details

National Commission of
UNESCO Member States

UNESCO field Offices
•UNESCO Bangkok
•UNESCO Beijing
•Other UNESCO Offices

• Grassroots problems
• Relevance in socioeconomic context

NON-GOVERNMENTAL
ORGANIZATIONS

FAO, UNDP

• Research
• Action-oriented
research

• STRENGTHENING
SCHOOLS
INTERNATIONAL
COOPERATION ORG.
• LEARNING
BEYOND
CLASSROOM • Applied research
- Policy/Advocacy
• ADULT
- Resources
SKILLS

UNICEF, World Bank
INRULED
NETWORK

UNESCO Headquarters

UNESCO Institutes
• Chinese government
donation of 0.75 million
USD to IICBA and 0.25

MESSAGES FROM INRULED

z Rural education as a major component of
EFA and a major area for policy actions

z Close linkage of rural education to MDGs
z Key forces for success of rural education:

Government policy commitment & resources input
9 Local community participation & support
9 International community support, with South-South
cooperation as a strategy

9

z

Therefore, it is recommended that in the
first place, as the bottle neck of EFA has
been the largest disadvantaged population in
rural areas, “RURAL EDUCATION” has
to be included as an MLA in UNESCO
mid-term and biennium programmes.

z

INRULD has worked effectively with strong
support from UNESCO and the Chinese
Government. At its 10th anniversary, UNESCO
Director-General highly commended INRULD
as “an outstanding example of South-South
cooperation”. As 60% of population in
developing countries are in rural areas,
INRULED’s work has contributed in most
meaningful ways to the achievement of EFA
goals for the huge number of rural people with
a view to sustainable rural development linked
to MDGs.

What INRULED can do?
zElements of good practices in rural education
programmes coordinated by INRULED:
9Relevance of education to development
9Holistic approach to rural education and rural
development
9Education combined with agriculture and science
9Coordination of basic education with vocationaltechnical education and adult education
9Participation and support from higher education

INRULED Programme Areas in
2011 and beyond
z

Quality Education for Inclusive Development
– Skills Development
– Educational Leadership and Management
– Teachers’ Professional Development
– Evaluation on Education Quality in Rural
Areas
– ICT in Education

THANK YOU!

DETAILS OF INRULED
PROGRAMME ACTIVITIES
Available from INRULED website:

www.inruled.org
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for International Understanding (APCEIU)
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• 24 projects
• Around 550 participants
• 8 Resource Books (5
English, 3 Korean)
• 2 Multimedia Materials
• 3 Issues of SangSaeng
• 5 Series of EIU Best
Practices
• 6 MOU/LOAs

• 23 projects
• Around 600 participants
• 6 Resource Books (3
English, 3 Korean)
• 3 Issues of SangSaeng
• 5 Series of EIU Best
Practices
• 10 MOU/LOAs
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New Training Workshops

• Title: Asia-Pacific Leadership
Academy for School Principals
on Education for Diversity
• Dates: 4-13 October 2010
• Venue: Seoul, Republic of Korea
• Sponsor

• Title: Regional Workshop on
Education for Cultural Diversity:
Learning to Live Together in
Asia and the Pacific
• Dates: 14-19 January 2010
• Venue: Hotel Academy House,
Seoul, Republic of Korea

ė Seoul Metropolitan Office of
Education
ė Intel

• Partner organization:
UNESCO Bangkok Office

• Participants: 35 school
principals from the UNESCO
Member States in the AsiaPacific

• Participants: 24 secondary
school principals from 19
countries in the Asia-Pacific
XZ
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'+74GUGCTEJ2QNKE[&GXGNQROGPV(09-10)

• Title: UNESCO/ROK CoSponsored Fellowships
Programme
• Dates: 15 September - 14
November 2010 (2 months)
• Venue: Republic of Korea
• Co-sponsors: UNESCO and KOICA
• Partner organizations:
Sookmyung Woman’s University
& Hanyang University, Republic of
Korea
• Participants: 30 educators from
Asia and Africa

• Title: SEAMEO-APCEIU Multimedia Educational Material
Development
• Partner Organizations
ė SEAMEO Secretariat
ė SEAMEO Regional Open Learning Centre(SEAMEOSEAMOLEC)
ė SEAMEO Regional Centre for Archaeology
and Fine Arts (SEAMEO-SPAFA)
ė SEAMEO Regional Center for Educational
Innovation and Technology
(SEAMEO INNOTECH)
• Contents
ė Researchers’ Meeting
ė Editorial Meeting
ė Publication of the Story Book
X^

• Title: Telling Tales from
Southeast Asia and Korea

X_

• Title: Asia-Pacific Policy
Meeting for EIU in Higher
Education
• Dates: 12-14 October 2010
• Venue: Seoul, Republic of
Korea
• Partner Organizations:
UNESCO Bangkok Office
• Participants: 40 experts from
21 countries

• Contents
ė Folktales of 12 Countries
& Teacher’s Guide
ė A Situational Analysis

• Title: EIU Annual Conference
• Dates: 2 days
• Venue: Seoul, Republic of
Korea
• Participating Countries: Korea,
China, Japan
X`
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EIU Best Practices published in 2009-2010

Dissemination of Information on EIU (09-10)
• 6 Issues of SangSaeng
• 10 Series of EIU Best Practices

•

No. 12: Internet Debate and Deliberation for High School Students (Japan)

•

No. 13: Waste Management-Composting of Organic Solid Waste (Fiji)

•

No. 14: Cultural Diversity/Intercultural Dialogue (Kyrgyzstan)

• 4 Photo Exhibitions

•

No. 15: EIU In-Service Teacher Training in Beijing (China)

• 2 Photo Classes in Laos, Bangladesh

•

No. 16: A School for Sustainable Development of an Agricultural Village in
the Area (Republic of Korea)

•

No.17 : Climate Cool Schools Project in Malaysia: Creating Awareness
and Understanding of Climate Change (Malaysia)

•

No.18 : Education for All in Pakistan - “World in Young Hands (Pakistan)

•

No.19 : Culture-based Education Programme for Indigenous Children &
Youth in the Philippines (Philippines)

•

No.20 : Education for International Understanding through In-Service
Training (Uzbekistan)

•

No.21 : EIU School-based Initiatives in Bhutan (Bhutan)

• E-Newsletter
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Photo Exhibitions

Strengthening Institutional Capacities &
Enhancing the EIU Network (09-10)
The 1st Session of APCEIU’s
Governing Board
• Date: 14 July 2010
• Venue: Seoul, Republic of Korea
The 2nd Session of APCEIU’s
Governing Board
• Date: 15-21 December 2010
• Type: Written Consultation
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10th Anniversary Celebration of APCEIU
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Plan of Activities for 2011-2012
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Plans for 2011-2012
• In 2011, APCEIU will implement 20 projects under 4
Programme Areas
• APCEIU will be the 2011-2013 Focal Point for UNESCO
Education Sector Category II Centres
Website: category2.unescoapceiu.org
• APCEIU is launching “EIU Programme Monitoring Project”
to increase its programme impact and visibility in the
region.
• APCEIU will put further efforts to increase Extra Budget
with stronger partnership with the UNESCO Member
States, civil society, academia and private sector.

Y`

• APCEIU continues to strengthen cooperation with
UNESCO Field Offices as well as other regional
organizations including SEAMEO in the Asia-Pacific
region.
• APCEIU will support UNESCO’s strategic programme
objectives and further partnership with international
organization such as UNDP by initiating “APCEIU-UNDP
South-South Cooperation Project” in 2011.
• APCEIU promotes partnerships to shape values and the
world views of individuals for peaceful and sustainable
future. In 2011 APCEIU organizes “EIU Conference for
Partnership Building with Media.”
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Report of Activities for 2009-2010 &
Plan of Activities for 2011-2012
Southeast Asian Center for Lifelong Learning for
Sustainable Development (SEA-CLLSD)
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SOUTHEAST ASIAN CENTER FOR LIFELONG
LEARNING FOR SUSTAINABLE DEVELOPMENT
(PHILIPPINES)
ACTIVITIES FOR 2009-2010
A. CURRICULUM MAPPING AND INTEGRATION OF LLSD
IN THE PRESCHOOL LEVEL
The current thrust of the government which is to institutionalize the preschool level in the
educational ladder is the realization of a long cherished dream. In view of encouraging
developments, proactive actions relevant to the preparation of the preschool requirements had
to be done to make the curriculum ready for the approval of the law mandating the inclusion of
the preschool level in the basic education ladder. The attention now given to preschool
education coincided with UNESCO’s appeal to integrate their buzz word, “sustainable
development”, in the school curriculum in all levels of education from preschool to basic
education (grade school and secondary education) up to tertiary education and vocational
education including the Alternative Learning System.
In response to this challenge, a “Curriculum Mapping and Integration of Lifelong Learning for
Sustainable Development in the Preschool Level” was conducted.
To gather / generate existing information in preschool education needed in designing a
preschool curriculum integrating sustainable development concerns, the project utilized the
descriptive method of research with documentary reviews and analysis, consultations, mapping,
interviews, critical analysis, buzz sessions and Focus Group Discussions (FGD). Specifically,
the interviews and consultations were rationally used since at present there is no standard
preschool curriculum in the Philippine educational system.
With the aid of the above-mentioned techniques in gathering and validating information, the
following objectives were achieved:
(1) Understanding and accepting the functional definitions of Lifelong Learning and Education
for Sustainable Development which surfaced during the interactive discussion.
(2) Identifying standards, context, competencies, strategies relevant to Lifelong Learning and
Sustainable Development. The group analyzed the first draft of the curriculum and compared it
with the final version with sustainable development concerns and found that sustainable
development had always been found in the original domains of the curriculum.
(3) Listing of sustainable development concepts and concerns generated / inferred from the
projects of agencies and organizations implementing them were also seen in the draft
curriculum. In effect, sustainable development is not a very new thing in the preschool
curriculum. The problem of implementation is found wanting in view of the strategies used which
are highly pedagogical and not innovative, functional or creative.

(4) Listing of people, agencies and organizations implementing projects aimed at attaining
sustainable development were identified during the buzz sessions. The involvement of people
in different agencies is vital to ensuring sustainable development in the preschool curriculum
and at all levels in education. It was found necessary to link and partner with the agencies and
stakeholders involved in the Buzz Sessions, specifically from Department of Education (DepEd),
Department of Agriculture (D.A.), Department of Health (DOH), Department of Social Welfare
and Development (DSWD), Department of Interior and Local Government (DILG), Early
Childhood Care and Development Council (ECCDC), Non-Government Organizations (NGO),
League of Municipalities, as well as League of Governors and Mayors.
(5) Integrating sustainable development concerns presented in a matrix of validated preschool
content, concepts, competencies, standards. The contents have been reviewed and validated
by different groups. Suggestions to teachers on strategic use in the implementation of the
curriculum were indicated in the recommendations.
Considering the findings presented in this study, the following recommendations were proposed:
(a) Piloting / trying-out of the newly designed preschool curriculum with integration of
sustainable development is a must because the findings may spell the difference between the
expected effects of the study and the actual results of the implementation;
(b) Expanding training of teachers to Teacher Education Institutions (TEIs). Teachers who will
undertake this level using the preschool curriculum must be trained along the Philosophical,
Psychological and Sociological dimensions required in this curriculum and is viewed within the
context of environment, economy, society and culture;
(c) Integrating the active learning strategies plus technology must be included in the training of
teachers and introduced before the implementation of the curriculum
(d) Monitoring and evaluating program must be developed to see the progress and effect of the
use of the materials on the developmental process of the learners;
In light of the recommendations presented, the following conclusions seem justified: Research
must be a continuing activity in the process of implementing the curriculum; longitudinal studies
must be planned and implemented in order to ensure the effectivity of the curriculum.

B. TRAINING NEEDS ANALYSIS (TNA) OF ESD SERVICE
PROVIDERS
In as much as the Decade of Education for Sustainable Development will conclude in 2014,
rationalizing the development and implementation of ESD capacity building projects and
activities in Southeast Asia must be undertaken.
The objective of this study is to acquire baseline information on the present levels of
competencies of lifelong learning and ESD service providers / teachers and the types of ESD

materials available in organizations and schools, including higher education institutions
identified as ESD service providers.
This research project is a two-pronged study where two final outputs was produced. The first
output is a set of baseline information on ESD-related learning materials and ESD
competencies of ESD service providers / teachers. The second output is an electronic
database of lifelong learning providers in the Philippines.
Using the descriptive research design and survey method, the survey was conducted among
five clusters, namely: Government agencies and institutions; Inter-agency Steering Committee
on Environmental Education; Philippine Association of Tertiary Level Educational Institutions in
Environmental Protection and Management (PATLEPAM); Non-Government Organizations; and
the Private Sector.
The snowball sampling technique was adopted in this survey, which resulted in 81 respondents
across the five clusters above-mentioned. The survey questionnaire, designed to include the
nature and purpose of ESD-related programs, projects, and activities, levels of competencies,
training needs, and inventory of learning materials on ESD, was validated with selected ESD
experts during an Orientation Meeting. Questionnaires were sent via email, fax and snail mail.
However, enumerators were also fielded to personally administer questionnaires in selected
schools, higher education institutions, and government agencies and institutions.
Based on the results of the study, there must be developed capacity-building programs in two
areas: Consciousness-Raising and Knowledge Generation; and Skills Proficiency Areas. Both
areas require training and materials development components.
For consciousness-raising and knowledge generation areas, there are six sustainability areas
and issues with low levels of knowledge: (1) Migration; (2) Urbanization; (3) Responsible
consumption; (4) Indigenous knowledge; (5) Employment; and (6) Community sanitation. The
respondents need assistance in developing these areas for their use in their respective
institutions. The SEA-CLLSD may coordinate with some institutions which provide these areas
of expertise and design a comprehensive training program for different groups in need of such
knowledge.
In the case of skills proficiency areas, the following are the areas the respondent-institutions
need further training: (1) Designing distance education; (2) Reorienting education curricula
towards ESD; (3) Biodiversity conservation; (4) Accreditation and equivalency; (5) Media literacy;
and (6) Knowledge building and management.
These skills are very important to be able to practice and maintain the sustainable development
efforts that these institutions have initiated. Distance education, as well as accreditation and
equivalency are needed to offer alternative modes of learning to convey sustainability issues.
To be an advocate of sustainable development, one must be able to understand biodiversity
conservation and how it should be practiced. Such concept may be integrated in the formal and
non-formal education to reorient existing curricula towards ESD. Curriculum development with
ESD concepts is a skill that needs to be fine-tuned. Likewise, media literacy and knowledge
building and management skills are equally important to train institutions how to understand
media and how it operates vis-à-vis sustainable development. Knowledge management is
important to continue documenting best practices in ESD.

The respondent-institutions have training expertise in some sustainability areas which can be
tapped to help coordinate with institutions that have materials on these areas to support training
and design training programs for consciousness-raising and knowledge generation and skills
proficiency areas. The top six areas identified with high levels of training expertise are as
follows:
x
x
x
x
x
x

Education towards attitude/behavior change
Monitoring and evaluation
Community planning and organizing
Environmental education
Livelihood education
Education for social change

An electronic database, which contains the basic information of the 81 respondent-institutions
was developed to allow the general public to identify with whom they can network with for
training and development.
In conclusion, it was recommended that training needs analysis survey in the other Southeast
Asian countries should be implemented to provide a better perspective of organizing and
implementing training programs on Lifelong Learning and ESD.

C. SURVEY ON EDUCATION FINANCING OF
LLSD PROGRAMS IN SOUTHEAST ASIAN COUNTRIES
Nine research experts from Brunei Darussalam, Malaysia, Timor Leste, Myanmar, Thailand,
the Philippines and Vietnam participated in the study. The researchers were engaged to
conduct a survey of how LLSD programs are financed in their countries to provide a platform for
discussing programs, clientele and policies, as well as issues and challenges encountered. The
outcomes of their survey were reported:

Brunei perceived that ESD learning is the right venue of behavioral transformation. Thus, their
Ministry of Education (MOE) wholeheartedly supports the development and implementation of
lifelong educational programs from pre-school to tertiary level.

Malaysia has inadequate allocation for their LLSD programs. Their government focuses on
giving basic literacy skills as well as functional literacy (skill and income based) to the
disadvantaged groups. Rural and Information Technology Management have also been initiated
by their Ministry of Rural and Regional Development to foster commercialized agriculture and
potential industry, including ICT. Several Community colleges have been set up to provide
lifelong learning for all ages. Short-term courses for up-skilling and re-skilling are certificated.

Timor Leste government is committed to improve the quality of life of its citizens by
reconstructing the whole education system from early childhood to tertiary education. The major
ministers tasked are the Minister of Education, Secretary of State for Professional Development
and Labour Market (PDLM), as well as the Secretary of State for Youth and Sport (YS). They
are responsible for student’s formal education, and their youth who are out of school.
Myanmar government explained that their LLSD programs are mostly concerned with Literacy
programs throughout their citizens’ entire lifetime. Continuing education, including all of the
opportunities outside of the basic literacy education and primary education, is being provided.
However, several issues with regards to Non-Formal Education need to be addressed:
advocacy; insufficiently trained personnel, financial difficulties, and weakness in planning,
implementing, monitoring and evaluating programs.

Thailand’s lifelong learning (LL) program is under their EFA Goal 3 – expanding lifelong
learning and life skills program to meet the needs of young people and adults through equitable
access to appropriate learning and activities. Lifelong education is being provided by all
government agencies, non-government organizations, State enterprise organizations and
religious organizations. However, LL linkage with “sustainable development” goal was not
mentioned.
Vietnam’s Research Center for NFE under the MOE and Training has always encouraged
lifelong learning. (“We have to learn and work through our life… Learning is endless.”). Its
standard of literacy is equivalent to third grade of primary school. Thus, a system of NFE has
been developed and expanded at all levels from central to local regions through both Continuing
Education Centers (CECs) and Community Learning Centers (CLCs). The State expenditure on
education increased to around 15 percent of the total public budget, but investment allocated for
lifelong learning and NFE is very limited. Extra funding is sourced from other ministries and
even from both government and non-government LLSD courses.

Philippine Government’s financing LLSD programs is very necessary for these to succeed.
Meantime, innovative strategies of making the budget sufficient for the LLSD needs must be
tried out.
Thus, the following recommendations were presented: (1) Better coordination with other LLSD
stakeholders, especially in terms of policy and program development; (2) Seek and develop
partnerships with both the private sector and the local government; (3) Lessen manpower
requirements by using various technologies, like radio, television, e-learning and other forms of
multimedia forms, which may provide cost effective alternative learning opportunities in support
of LLSD; (4) Find partners who will help in upgrading the personal and professional welfare of
LLSD providers; (5) Evaluate and select quality LLSD service providers; (6) Pool together
earmarked and allocated financial and other resources required for the implementation of LLSD
programs, projects and activities; (7) Utilize economical but effective modes of social
mobilization and promotion of LLSD; and (8) Install a monitoring and evaluation system of all
LLSD programs to ensure proper financial sustainability.
In conclusion, it was proposed that an inter-agency coordinating council not only for the
Philippines, but for the Southeast Asian sub-regional countries, as well, should be tasked to
formulate policies, plans and programs for an integrated LLSD.

The outputs of the workshops are:
The first workshop determined: (1) the common LLSD programs in Southeast Asian
countries, including China; (2) policies supporting LLSD programs; (3) clientele / target groups;
(4) budget expenditures; and (5) prioritization in budget for LLSD.
The second workshop revealed the financing schemes of LLSD programs, including the
weaknesses in financing approaches, the best practices, and information dissemination
strategies.
The third workshop presented the successful programs that are needed for the effective
implementation of financial monitoring and evaluation, including the policies needed to promote
the effective use of financial resources.
The fourth workshop detailed the main factors to be considered by governments and civil
societies in terms of providing and sustaining financial support. This also included the policies
that need to be put in place to support and sustain financing of LLSD programs, projects and
activities. The last workshops were about issues on financing LLSD in Southeast Asia,
including common challenges on LLSD financing.
The workshop helped promote a stronger sense of brotherhood between the Philippines and the
ASEAN countries. Given a common culture, but with their still developing economy, all efforts
can meet the UNMDG by helping each other navigate faster through the remaining four and a
half years of the Decade of Education for Sustainable Development.

D. INVENTORY OF GOOD PRACTICES IN EDUCATION FOR
SUSTAINABLE DEVELOPMENT (ESD) SERVICE
PROVIDERS IN EARLY CHILDHOOD EDUCATION (ECE)
The Inventory of Good Practices in ESD Service Providers in Early Childhood Education (ECE)
to dovetail with the Curriculum Mapping on ECE was undertaken with the collaboration of the
Department of Education, specifically with the Bureau of Elementary Education. In anticipation
of the inclusion of early childhood education, the implementation of ECE programs in the field
will be under the supervision of the elementary level.
Participating schools were identified from three (3) School Divisions in Luzon, one (1) in the
Visayas and three (3) School Divisions in Mindanao. Ten (10) schools from each of these
School Divisions have been further identified: seven (7) from the public schools and three (3)
from the private schools or a total of seventy (70) schools.
For the purpose of this research, ESD has been defined as Education for Sustainable
Development in one that develops an individual from birth throughout one’s life and through a

participatory process aimed at the inculcation of positive values and attitudes, respect and care
for the environment and contributes to the economy to sustain mankind.
The following objectives of this survey are:
1. Inventory of good practices of organizations/agencies involved in Early Childhood
Education, including the focus of their programs that support the objectives of
Sustainable Development, theme(s) or core programs in SD, as well as description of
their programs that lead towards SD
2. Identification of action points to ensure that the goals and objectives of SD are achieved.
3. Dissemination of results of the study on good practices in ESD.

E. ADVOCACY AND SOCIAL MOBILIZATION
To achieve the objectives of quality education and lifelong learning for sustainable development,
a program for Advocacy and Social Mobilization: Information, Education and Communication
(ASM-IEC) was developed.
The objectives of the ASM-IEC program were to: (1) create awareness and acceptance among
the agencies involved in programs and projects on lifelong learning for sustainable development;
(2) generate support from the different publics in the achievement of LLSD; (3) encourage the
policy makers in issuing mandates to provide program implementors legal basis for
implementing programs and projects on LLSD; and (4) provide technical assistance in the
development of information, education and communication materials that will encourage
borderless planning and implementation of LLSD programs and projects.
To realize the above objectives, the program had the following components: (1) Generation of
inputs and support; (2) Networking with Media practitioners; (3) Development of ASM-IEC Plan
and Materials; and (4) Reproduction of the finalized materials and orientation of end-users –
Media and Program Providers.
The draft Communication Plan was somehow adopted in the initial ASM-IEC efforts, specifically
in the production of the radio plug and development of publicity plan as well as in the
conceptualization and design of the initial flyer.

G
G

Education Sector’s Coordination and
Support Mechanism
Alexandre SANNIKOV
Chief, Section for Institutes, Conferences and Prizes
Coordination, Executive Office of the Education Sector,
UNESCO HQs

G

OBJECTIVES OF THE SECOND MEETING OF
UNESCO ED SECTOR CATEGORY II CENTRES

Second Meeting of UNESCO Education
Sector Category II Centres

 Promote cooperation between ED Sector, Regional Bureaux
and Field Offices, Category I Institutes, and Category II
Centres;
 Consolidate ED Category II Centres’ network

30 May – 1 June 2011 in Seoul, Republic of Korea

 Facilitate alignment of Category II Centres’ biennial
programmes with Programme and Budget for 2012-2013 (36
C/5);

ALEXANDRE SANNIKOV
CHIEF
SECTION FOR INSTITUTES, CONFERENCES AND PRIZES COORDINATION

EXECUTIVE OFFICE OF THE EDUCATION SECTOR
UNESCO HEADQUARTERS

 Provide forum for discussion on shared experiences and bestpractices;
 Identify possible joint projects;
 Identify ways to enhance impact and visibility of Category II
Centres
2

ON-GOING REFORMS
AT HEADQUARTERS LEVEL (CONTINUED«)

ON-GOING REFORMS
AT HEADQUARTERS’ LEVEL

ONGOING: A) DEVELOP A CLEAR AND SOUND STRATEGY
I. ED SECTOR: STRATEGIC DIRECTIONS
– make more visible efforts to promote education in the
development agenda
– have concrete results in countries
– set the agenda for the future of education

Education Sector
Strategy

Communication
Strategy
3

Partnership
Strategy
4

NEW ED STRUCTURE AT HEADQUARTERS

ON-GOING REFORMS
AT HEADQUARTERS LEVEL (CONTINUED«)

ADG
EFA Global Partnership Team (EFA)

ONGOING: B) BUILD A STRONG ED TEAM

Education Research & Foresight Team (ERF)

• Headquarters – implementation of DG Ivory Note/10/49

EFA Global Monitoring Report Team (GMR)

• Field Offices & Regional Bureaux

Division for Planning and
Development of Education
Systems (PDE)

• Category I and II Institutes and Centres

Executive Office (EO)
Units for:
-Programming, Monitoring & Coordination (PMC)
-Finance and Budget Administration (FBA)
- Human Resources (HR)
-Institutes, Conferences and Prizes Coordination (ICP)
- Knowledge Management Services (KMS)

Division for Basic to Higher
Education and Learning (BHL)

Division of Education for
Peace and Sustainable
Development (PSD)

Sections for:

Sections for:

Sections of:

Sector Planning & Emergency
Responses (PER)

Literacy & Non-Formal education
(LNF)

Education and HIV & AIDS (HIV)

Sector Policy Advice & ICT (PAD)

Basic Education (BAS)

Education for Sustainable
Development (ESD)

Teacher Policy & Development
(TED)

Technical and Vocational
Education and Training (TVE)

Education for Peace and Human
Rights (PHR)

Secretariat of the International
Teacher Task Force for EFA

Higher Education (HED)

5
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36C/5 Major Programme I – Education
36 C/5
Biennial
sectoral
priorities
(BSPs)

Main
Lines of
Actions
(MLA)

BSP 2: Strengthening global
leadership in education

MLA 1:

MLA 2:

MLA 3:

MLA 4:

Accelerating progress
towards EFA, in particular
at country level, including
through information and
communication
technologies (ICTs)

Building effective and
inclusive education
systems

Supporting education
system responses to
contemporary challenges
for sustainable
development and a
culture of peace and nonviolence

Reinforcing leadership for EFA
through advocacy, partnerships
and monitoring

EXECUTIVE BOARD DOCUMENT 186 EX/28

ER

Thematic
areas of
expected
results
(ER)

PROPOSED DECENTRALIZED STRUCTURE

BSP 1: Scaling up equity, inclusion and quality in education and lifelong learning
for sustainable development and a culture of peace and non-violence

ER

ER

ER

1. Capacity development
for sector-wide policy
formulation and
planning

5. Early childhood care
and education

8. ESD including climate
change education

11. EFA coordination, advocacy
and partnerships

2. Literacy and lifelong
learning

6. Primary and
secondary education

9. HIV/AIDS and
education

12. Global advocacy and
partnerships to promote
education for girls and women

3. Teachers

7. Higher education
and research

10. Education for values,
citizenship, human
rights, tolerance,
dialogue for
reconciliation & peace

13. Monitoring EFA and the right
to education

4. Skills development
(TVET) for the world of
work

14. Knowledge-sharing and
foresight in education
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The field network reform:
• Optimizes use of resources within a constrained budget
• Ensures delivery of quality service to Member States
• Composed of “two-tier” network:
¾
14 multi-sectoral offices at the sub-regional level
¾
15 national offices and 30 desks/project teams at the
country level
• Gradual implementation over next two biennia (i.e. 2012 –
2015)
• Starting with the Africa and Arab regions
8

EDUCATION SECTOR’S
COORDINATION AND SUPPORT
MECHANISM (CONTINUED«)

EDUCATION SECTOR’S
COORDINATION AND SUPPORT MECHANISM
I.

II.

Section for Institutes, Conferences and Prizes
Coordination (ED/EO/ICP) as focal point in ED
Sector

Inclusion in 36 C/5 (Programme and Budget
document) Î Paragraphs 1013-1014

“The Education Sector works in close collaboration and cooperation
with the seven education category 2 centres under the auspices
of UNESCO: APCEIU, CIEFFA, GCYDCA, INRULED, RCEP,
SEA-CLLSD, and RCECCE.
These institutes/centres are valuable partners for the Organization, as
they contribute to the achievements of the expected results of
Major Programme I in their specific subject areas.”

II. Collaboration with Field Network
• Focal points in Regional Bureaux and Field Office

9
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ISSUES

ISSUES

(CONTINUED«)

I. Rapid development of the Category II network
III. New proposals for establishment of Category II Centres

 65 recognized Cat II Institutes/Centres (as of end 2010);
¾
¾
¾
¾
¾

7 coordinated by ED Sector
31 coordinated by Natural Science (SC) Sector
6 coordinated by Social and Human Sciences (SHS) Sector
19 coordinated by Culture (CLT) Sector
2 coordinated by Communication and Information (CI) Sector

II. Internal Oversight Services (IOS) Review of Category II
Centres

•

SRI LANKA : Regional institute of Teacher Development

•

BANGLADESH: International Mother Language Institute

•

NIGERIA : transformation of existing TVE Centre of Excellence into a
Category II Centre

•

JAMAICA : Centre for Educational Planning

•

BAHRAIN : (a) Regional Centre for Higher Education
(b) Transformation of existing TVE Centre of Excellence into a
Category II Centre

•

11

SAUDI ARABIA: general query

12

FOLLOW-UP ACTION
• Need to consolidate network;
• Further action needed on alignment towards Strategy for Category
II Centres, especially for Agreements;
• Encourage greater collaboration with Regional Bureaux, Field
Offices, and Category I Institutes in preparation of Biennial workplans for 2012-2013
• Update factsheets;
• Increase communication in Workspace
• Appreciation for INRULED’s work as focal point of the network of
Category II Centres during the past two years;
• Gratitude to APCEIU for accepting the role of focal point of the
network of Category II for next two years
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Regional Strategies for Cooperation with
Education Category II Centers
dŚĞϮŶĚ DĞĞƚŝŶŐŽĨhE^KĚƵĐĂƚŝŽŶ^ĞĐƚŽƌĂƚĞŐŽƌǇ//ĞŶƚƌĞƐ
ϯϬDĂǇʹ ϭ:ƵŶĞϮϬϭϭ͕^ĞŽƵů͕ZĞƉƵďůŝĐŽĨ<ŽƌĞĂ
Gwang-Jo Kim
ŝƌĞĐƚŽƌ
hE^KƐŝĂĂŶĚWĂĐŝĨŝĐZĞŐŝŽŶĂůƵƌĞĂƵĨŽƌĚƵĐĂƚŝŽŶ

hE^KƐŝĂĂŶĚWĂĐŝĨŝĐZĞŐŝŽŶĂůƵƌĞĂƵĨŽƌ
ĚƵĐĂƚŝŽŶ;hE^KĂŶŐŬŽŬͿ͗ŵĂŶĚĂƚĞ͕ƐƚƌƵĐƚƵƌĞ
ĂŶĚĨŽĐƵƐĂƌĞĂƐŝŶĞĚƵĐĂƚŝŽŶ
//͘ ŚĂŶŐŝŶŐĞŶǀŝƌŽŶŵĞŶƚĂŶĚŝƚƐŝŵƉůŝĐĂƚŝŽŶƐĨŽƌ
ĞĚƵĐĂƚŝŽŶ
///͘ ZĞŐŝŽŶĂůǀŝƐŝŽŶĂŶĚƐƚƌĂƚĞŐŝĞƐ
/s͘ KƉƉŽƌƚƵŶŝƚŝĞƐĨŽƌĞŶŐĂŐĞŵĞŶƚǁŝƚŚĂƚĞŐŽƌǇ//
ĞŶƚĞƌƐĨŽƌĚƵĐĂƚŝŽŶ

Mandate and structure
ϭ͘ ZĞŐŝŽŶĂůƵƌĞĂƵĨŽƌĚƵĐĂƚŝŽŶƐĞƌǀŝŶŐϰϲDĞŵďĞƌ
^ƚĂƚĞƐĂŶĚϮƐƐŽĐŝĂƚĞDĞŵďĞƌƐŝŶƐŝĂͲWĂĐŝĨŝĐ

I. UNESCO Asia and Pacific Regional
Bureau for Education (UNESCO
Bangkok)

Ϯ͘ ůƵƐƚĞƌKĨĨŝĐĞĐŽǀĞƌŝŶŐ>ĂŽWZ͕DǇĂŶŵĂƌ͕
^ŝŶŐĂƉŽƌĞĂŶĚdŚĂŝůĂŶĚ
ϯ͘ WƌĞƐĞŶĐĞŽĨĂůůƐĞĐƚŽƌƐŝŶƚŚĞƵƌĞĂƵ͕͗^ͬ/K͕
^,^͕>dĂŶĚ/
ϰ͘ ϭϮϴƐƚĂĨĨŵĞŵďĞƌƐŵŽƌĞƚŚĂŶϰϬŽĨǁŚŽŵĂƌĞ
ƉƌŽŐƌĂŵŵĞƐƉĞĐŝĂůŝƐƚƐĂŶĚƉƌŽũĞĐƚĂƐƐŝƐƚĂŶƚƐ

Focus areas in education
• ĚƵĐĂƚŝŽŶĨŽƌůů ʹ ƌĞĂĐŚŝŶŐƚŚĞƵŶƌĞĂĐŚĞĚ
• ĞǇŽŶĚĂƐŝĐĚƵĐĂƚŝŽŶʹ ƐƚƌĞŶŐƚŚĞŶŝŶŐƐĞĐƚŽƌͲǁŝĚĞ
ŶĂƚŝŽŶĂůĐĂƉĂĐŝƚǇĂŶĚƉƌŽǀŝĚŝŶŐƐƚƌĂƚĞŐŝĐƉŽůŝĐǇ
ŽƉƚŝŽŶƐ
• ^ƵƐƚĂŝŶĂďůĞĞǀĞůŽƉŵĞŶƚʹ ĨŽƌĞĐĂƐƚŝŶŐĞŵĞƌŐŝŶŐ
ŝƐƐƵĞƐĂŶĚƉƌŽǀŝĚŝŶŐĂŬŶŽǁůĞĚŐĞƉůĂƚĨŽƌŵƚŽĂŶĂůǇǌĞ
ĂŶĚĚŝƐĐƵƐƐĞĚƵĐĂƚŝŽŶƌĞƐƉŽŶƐĞƐ

Demographic change

II. Changing environment and
its implications for education
Based on the data from 2009 Statistical Yearbook for Asia and the Pacific
(2010, United Nations)

Aging society

Fertility rates in East Asia Summit (EAS) Countries

Proportion of people aged 65 or older in total population

Live births per women, 1990-1995 and 2005-2010

In EAS Countries, %, 1990 and 2008

International migration
• ^ƚĞĂĚǇƌŝƐĞŝŶŝŶƚĞƌŶĂƚŝŽŶĂůŵŝŐƌĂƚŝŽŶǁŝƚŚŝŶƐŝĂͲWĂĐŝĨŝĐƌĞŐŝŽŶ

Structure of economy
Value added by sector, the regions of the world in 2008
% of total value added

– WǁŝůůŚĂǀĞϱϯŵŝůůŝŽŶŝŶƚ͛ůŵŝŐƌĂŶƚƐďǇϮϬϭϬ͗ŽŶĞƋƵĂƌƚĞƌŽĨĂůůƚŚĞ
ǁŽƌůĚ͛ƐŵŝŐƌĂŶƚƐ
Stock of foreign population
In EAS Countries, thousands, 1990 and 2005

Development of technology
Growth rates of internet users and
mobile cellular subscribers in AP
% per annum, 2006 - 2008

• ^ƚĂƚŝƐƚŝĐĂůůǇ͕ƚŚĞƌĞǁĂƐŝŶϮϬϬϴĂ
ŵŽďŝůĞƉŚŽŶĞĨŽƌĞǀĞƌǇƚǁŽ
ƉĞƌƐŽŶƐŝŶW

Digital divide
Worldwide distribution of ICTs by national income levels
% of total value added / of total employment

• EŽƌƚŚĂŶĚĞŶƚƌĂůƐŝĂ͗ϭϬϲ
ƐƵďƐĐƌŝďĞƌƐƉĞƌϭϬϬ
• WĂĐŝĨŝĐŝƐůĂŶĚĚĞǀĞůŽƉŝŶŐ
ĞĐŽŶŽŵŝĞƐ͗ϭϲ͘ϴƉĞƌϭϬϬ

• dŚĞŶƵŵďĞƌŽĨŝŶƚĞƌŶĞƚƵƐĞƌƐ
ŵŽƌĞƚŚĂŶƋƵĂĚƌƵƉůĞĚďĞƚǁĞĞŶ
ϮϬϬϭĂŶĚϮϬϬϴŝŶW
• ϭϲϬŵŝůůŝŽŶ;ϰ͘ϮƉĞƌϭϬϬͿÆ ϳϭϮ
ŵŝůůŝŽŶ;ϭϳ͘ϰƉĞƌϭϬϬͿ
Source: ITU (2008), Report on the World Summit on the Information Society Stocktaking

Education poverty threshold

• EƵŵďĞƌƐŽĨŽƵƚͲŽĨͲƐĐŚŽŽůĐŚŝůĚƌĞŶĂƌĞĚĞĐůŝŶŝŶŐ͕ŚŽǁĞǀĞƌƐƚŝůů
ϱϲŵŝůůŝŽŶĐŚŝůĚƌĞŶŽƵƚŽĨƐĐŚŽŽůďǇ ϮϬϭϱ
Out-of-school
children
(millions)

Out-of-school children

ϭϮϬ

ϭϬϱŵŝůůŝŽŶ
ϭϬϬ

ϮϬϬϯ

ϮϬϬϰ

ϮϬϬϱ

ϮϬϬϲ

ϮϬϬϳ ϮϬϬϴ

ϮϬϬϵ

ϮϬϭϬ

ϮϬϭϭ

ϮϬϭϮ

ϮϬϭϯ

ϮϬϭϰ

Implications for education (1)
•

^ŬŝůůƐĨŽƌƚŚĞϮϭƐƚ
–
–
–
–
–
–

ϮϬϭϱ

ƵƌŬŝŶĂ&ĂƐŽ

Ϭ
ϮϬϬϮ

ǆƚƌĞŵĞĞĚƵĐĂƚŝŽŶƉŽǀĞƌƚǇ
WĞŽƉůĞǁŝƚŚůĞƐƐƚŚĂŶϮ
ǇĞĂƌƐŽĨĞĚƵĐĂƚŝŽŶ

ŚĂĚ

ϮϯŵŝůůŝŽŶ

^ĞŶĞŐĂů

ϯϮ

DŽƌŽĐĐŽ

ϰϱŵŝůůŝŽŶ

ϭϬй
EĞƉĂů

ϮϬ

WĂŬŝƐƚĂŶ

ϴŵŝůůŝŽŶ

^ƵďͲ^ĂŚĂƌĂŶĨƌŝĐĂ

ϮϬй

WĞŽƉůĞǁŝƚŚůĞƐƐƚŚĂŶϰ
ǇĞĂƌƐŽĨĞĚƵĐĂƚŝŽŶ
zĞŵĞŶ

ϰϬ

ϯϬй

ĚƵĐĂƚŝŽŶƉŽǀĞƌƚǇ

/ŶĚŝĂ

ϲϬ

ϰϬй

EŝŐĞƌŝĂ

ϱϲŵŝůůŝŽŶ

ϱϬй

WĞŽƉůĞĨƌŽŵƚŚĞ
ƉŽŽƌĞƐƚŚŽƵƐĞŚŽůĚƐ
ǁŚŽĂƌĞŝŶĞĚƵĐĂƚŝŽŶƉŽǀĞƌƚǇ

<ĞŶǇĂ
ŽŶŐŽ

ϯ
ϲ

ϭϴ

ϮϬϬϭ

ϲϬй

dƵƌŬĞǇ

ϴϬ

>ĂƚŝŶŵĞƌŝĐĂĂŶĚƚŚĞĂƌŝďďĞĂŶ
ƌĂď^ƚĂƚĞƐ
ϵ ĂƐƚƐŝĂĂŶĚƚŚĞWĂĐŝĨŝĐ

^ŽƵƚŚĂŶĚtĞƐƚƐŝĂ
ϯϵŵŝůůŝŽŶ

ϮϬϬϬ

ϳϬй

dŚĞǁĞĂůƚŚĞĨĨĞĐƚ͗
ϳϮŵŝůůŝŽŶ

ϭϵϵϵ

ϴϬй

'ŝƌůƐĨƌŽŵƚŚĞƉŽŽƌĞƐƚ
ŚŽƵƐĞŚŽůĚƐ ǁŚŽĂƌĞ
ŝŶĞĚƵĐĂƚŝŽŶƉŽǀĞƌƚǇ

sŝĞƚŶĂŵ
ŐǇƉƚ

ϲ

>ĂƚŝŶŵĞƌŝĐĂĂŶĚƚŚĞĂƌŝďďĞĂŶ
ƌĂď^ƚĂƚĞƐ
ZĞƐƚŽĨƚŚĞtŽƌůĚ
ĂƐƚƐŝĂĂŶĚƚŚĞWĂĐŝĨŝĐ

ϵϬй

dŚĞŐĞŶĚĞƌĞĨĨĞĐƚ͗

WŚŝůŝƉƉŝŶĞƐ

ϰ
ϴ

And, for girls from the poorest 20%
of households, the proportion nearly triples
In Pakistan, the poorest 20% of households
have an education poverty incidence
ϭϬϬй
double the national average

Ϭй

Implications for education (2)
• /ŶƚĞƌŶĂƚŝŽŶĂůƐƐĞƐƐŵĞŶƚŽĨ<ĞǇŽŵƉĞƚĞŶĐǇ

ĞŶƚƵƌǇ

tŽƌŬƉůĂĐĞƐŬŝůůƐĨŽƌƚŚĞŬŶŽǁůĞĚŐĞĞĐŽŶŽŵǇ
^ŬŝůůƐĨŽƌĞŶĚŽŐĞŶŽƵƐĚĞǀĞůŽƉŵĞŶƚ
ǇŶĂŵŝĐƐŬŝůůƐĨŽƌĞŶǀŝƌŽŶŵĞŶƚĂůĂǁĂƌĞŶĞƐƐ
/dƐŬŝůůƐ
^ŬŝůůƐĨŽƌůŝĨĞůŽŶŐůĞĂƌŶŝŶŐ
^ŬŝůůƐĨŽƌƐŽĐŝĂůĐĂƉŝƚĂů

Source: OECD, Definition and Selection of Competencies (DeSeCo) Project
IALS: International Adult Literacy-Survey ALL: Adult Literacy and Life-skills Survey
CES: Civic Education Study
PIAAC: Program for International Assessment of Adult Competencies

^ŚĂƌĞŽĨƚŚĞƉŽƉƵůĂƚŝŽŶǁŝƚŚůĞƐƐƚŚĂŶϰĂŶĚ
ůĞƐƐƚŚĂŶϮǇĞĂƌƐŽĨĞĚƵĐĂƚŝŽŶ

Educational divide

Implications for education (3)
ŽŶƚŝŶƵŽƵƐƌĞĨŽƌŵŽĨĂŶĚdƌĂŝŶŝŶŐ^ĞĐƚŽƌ
ϭ͘ ^ƚĂƚĞŝŶŝƚŝĂƚŝǀĞƐʹ Η^ŵĂƌƚŝŶƚĞƌǀĞŶƚŝŽŶΗ
•
•
•

ĞĐĞŶƚƌĂůŝǌĂƚŝŽŶͬƐĐŚŽŽůͲďĂƐĞĚŵĂŶĂŐĞŵĞŶƚ
DĂŶĂŐĞŵĞŶƚͬĂĐĐŽƵŶƚĂďŝůŝƚǇĂƉƉƌŽĂĐŚĞƐ
WƌŽĨĞƐƐŝŽŶĂůĂƉƉƌŽĂĐŚĞƐ

III. Regional vision and strategies

Ϯ͘ WƌŝǀĂƚĞƐĞĐƚŽƌĞŶŐĂŐĞŵĞŶƚʹ ΗWWWΗ
• sŽƵĐŚĞƌƐĂŶĚĐŚĂƌƚĞƌƐĐŚŽŽůƐ
• &ƵŶĚŝŶŐͲĨŽůůŽǁƐͲƚŚĞƐƚƵĚĞŶƚ
• WƵďůŝĐƌĂŶŬŝŶŐŽĨƐĐŚŽŽůƐ

Vision

YƵĂůŝƚǇĞĚƵĐĂƚŝŽŶĨŽƌĂŶŝŶĐůƵƐŝǀĞ͕
ŝŶŶŽǀĂƚŝǀĞĂŶĚƐƵƐƚĂŝŶĂďůĞŬŶŽǁůĞĚŐĞ
ƐŽĐŝĞƚǇ

Strategic directions

ϭ͘
Ϯ͘
ϯ͘
ϰ͘
ϱ͘

&ŽĐƵƐĞĚƉƌŽŐƌĂŵŵĞĚĞůŝǀĞƌǇ
DŽŶŝƚŽƌŝŶŐĂŶĚĞǀĂůƵĂƚŝŽŶ
WĂƌƚŶĞƌƐŚŝƉĂŶĚĐŽŽƌĚŝŶĂƚŝŽŶ
ZĞƐŽƵƌĐĞŵŽďŝůŝǌĂƚŝŽŶ
^ƚƌĞŶŐƚŚĞŶŝŶŐŽĨŬŶŽǁůĞĚŐĞ
ŵĂŶĂŐĞŵĞŶƚĂŶĚĐŽŵŵƵŶŝĐĂƚŝŽŶ

1. Focused programme delivery
• &͗ƌĞĂĐŚŝŶŐƚŚĞƵŶƌĞĂĐŚĞĚĂŶĚŵŽŶŝƚŽƌŝŶŐƚŚĞ
ƌĞŐŝŽŶ͛ƐƉƌŽŐƌĞƐƐƚŽǁĂƌĚ&
• ^ƚƌĞŶŐƚŚĞŶŝŶŐƐĞĐƚŽƌͲǁŝĚĞŶĂƚŝŽŶĂůĐĂƉĂĐŝƚǇ
ĚĞǀĞůŽƉŵĞŶƚĂŶĚ͗ƐƚƌĂƚĞŐŝĐƉŽůŝĐǇŽƉƚŝŽŶƐĂŶĚ
ďĞŶĐŚŵĂƌŬŝŶŐďĞǇŽŶĚ&;^͕,͕dsd͕>ŝƚĞƌĂĐǇͿ
• &ŽƌĞĐĂƐƚĞŵĞƌŐŝŶŐŝƐƐƵĞƐĂŶĚĐŚĂůůĞŶŐĞƐƌĞůĂƚĞĚƚŽ
ƐƵƐƚĂŝŶĂďůĞĚĞǀĞůŽƉŵĞŶƚĂŶĚƉƌŽǀŝĚĞĂŬŶŽǁůĞĚŐĞ
ƉůĂƚĨŽƌŵƚŽĂŶĂůǇǌĞĂŶĚĚŝƐĐƵƐƐĞĚƵĐĂƚŝŽŶƌĞƐƉŽŶƐĞƐ

3. Partnership and coordination
• ŽŽƌĚŝŶĂƚŝŽŶǁŝƚŚĞǆƚĞƌŶĂůƉĂƌƚŶĞƌƐŝŶƐƵƉƉŽƌƚ
ŽĨ^ŽƵƚŚͲ^ŽƵƚŚĂŶĚEŽƌƚŚĐŽŽƉĞƌĂƚŝŽŶ
• ^ƵƉƉŽƌƚƚŽDĞŵďĞƌ^ƚĂƚĞƐŝŶĂĐŚŝĞǀŝŶŐ
ŝŶƚĞƌŶĂƚŝŽŶĂůůǇͲĂŐƌĞĞĚĚĞǀĞůŽƉŵĞŶƚŐŽĂůƐ͕
ŝŶĐůƵĚŝŶŐD'Ɛ
• ŽŽƉĞƌĂƚŝŽŶǁŝƚŚƌĞŐŝŽŶĂůĂŶĚƐƵďͲƌĞŐŝŽŶĂů
ĞŶƚŝƚŝĞƐ͕ŝŶƐƚŝƚƵƚĞƐĂŶĚĐĞŶƚƌĞƐ;^E͕
^DK͕W/h͕/EZh>͕͙Ϳ

2. Monitoring and evaluation
• /ŶƚĞŐƌĂƚĞĞǀĂůƵĂƚŝŽŶƐŝŶƚŽƉƌŽŐƌĂŵŵĞ
ŵĂŶĂŐĞŵĞŶƚĐǇĐůĞ
• WƌŽǀŝĚĞƚĞĐŚŶŝĐĂůďĂĐŬƐƚŽƉƉŝŶŐ
• ŽŶƚŝŶƵŽƵƐŝŵƉƌŽǀĞŵĞŶƚŽĨƋƵĂůŝƚǇŽĨǁŽƌŬ
ƉůĂŶƐ͕ŵŽŶŝƚŽƌŝŶŐĂŶĚƌĞƉŽƌƚŝŶŐ
• WĞĞƌƌĞǀŝĞǁĂĐƌŽƐƐƚŚĞŵĂƚŝĐĂƌĞĂƐ

4. Resource mobilization

• WŽŽůŝŶŐŽĨƌĞƐŽƵƌĐĞƐǁŝƚŚĨŝĞůĚŽĨĨŝĐĞƐ
ĂŶĚŵĂǆŝŵŝǌŝŶŐƵƐĞŽĨĨŝĞůĚŽĨĨŝĐĞ
ŶĞƚǁŽƌŬ
• /ĚĞŶƚŝĨǇŝŶŐĐŽƌƉŽƌĂƚĞĚŽŶŽƌƐ
• ^ĞĐŽŶĚŵĞŶƚŽĨĞǆƉĞƌƚƐ
• dĞĐŚŶŝĐĂůĂƐƐŝƐƚĂŶĐĞƚŚƌŽƵŐŚEŽƌƚŚͲ
^ŽƵƚŚͲ^ŽƵƚŚĐŽŽƉĞƌĂƚŝŽŶ

5. Knowledge management and
communication

• dŽĐŽůůĂƚĞĂŶĚĚŝƐƐĞŵŝŶĂƚĞďĞƐƚ
ƉƌĂĐƚŝĐĞƐ
• dŽĞŶŚĂŶĐĞƚŚĞǀŝƐŝďŝůŝƚǇŽĨƚŚĞ
KƌŐĂŶŝǌĂƚŝŽŶ

IV. Opportunities for engagement
with Education Category II
Centers

• dŽďĞƚƚĞƌƐĞƌǀĞƚŚĞDĞŵďĞƌ^ƚĂƚĞƐŝŶ
ƚŚĞƐŝĂͲWĂĐŝĨŝĐƌĞŐŝŽŶ

Opportunities for engagement (1)

Opportunities for engagement (2)

• :ŽŝŶƚƉƌŽŐƌĂŵŵĞĚĞƐŝŐŶĂŶĚĚĞůŝǀĞƌǇ
– Ğ͘Ő͘ůŝŵĂƚĞŚĂŶŐĞ͕^͕ƉĞĂĐĞĂŶĚ,Z
ĞĚƵĐĂƚŝŽŶ

• ŶĂůǇƚŝĐǁŽƌŬ
– Ğ͘Ő͘͞ŵŝŐƌĂƚŝŽŶĂŶĚĞĚƵĐĂƚŝŽŶ͟

• ĂƉĂĐŝƚǇďƵŝůĚŝŶŐ
– ƚƌĂŝŶŝŶŐ
– ƐŚŽƌƚͲƚĞƌŵĚĞƉůŽǇŵĞŶƚͬĞǆĐŚĂŶŐĞŽĨƐƚĂĨĨ

• :ŽŝŶƚĨƵŶĚƌĂŝƐŝŶŐ
– ǁŝƚŚhE^KĨŝĞůĚŽĨĨŝĐĞƐ͕ĂƚĞŐŽƌǇ/
/ŶƐƚŝƚƵƚĞƐĂŶĚŽƚŚĞƌĂƚĞŐŽƌǇϮĞŶƚĞƌƐ
– ĐŽŽƌĚŝŶĂƚŝŽŶǁŝƚŚƌĞŐŝŽŶĂůĂŶĚƐƵďͲƌĞŐŝŽŶĂů
ĞŶƚŝƚŝĞƐƐƵĐŚĂƐ^DK͕^EĂŶĚŽƚŚĞƌ
ĞǆƚĞƌŶĂůƉĂƌƚŶĞƌƐŝŶƐƵƉƉŽƌƚŽĨ^ŽƵƚŚͲ^ŽƵƚŚ
ĂŶĚEŽƌƚŚĐŽŽƉĞƌĂƚŝŽŶ
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